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POLICY RECOMMENDATIONS PAPER 
 
 
 
 

Policy Recommendation Paper has been developed through semi-structured 
interviews with 35 stakeholders (policy makers, school heads, education policy makers 
at regional, national and EU level). 5 stakeholders per country (UK, Italy, Denmark, 
Greece, Germany and Austria) and 5 stakeholders at EU level. 

 
The semi- structured interviews consisted of 4 main questions: 
 

1. Whether there were approaches similar to the PRACTICE approach already 
implemented in schools. 

2. How could the PRACTICE approach be integrated and implemented in schools. 
3. How teachers could become more committed and interested in integrating the 

PRACTICE approach into their teaching and whether they have the means to do so. 
4. How the PRACTICE approach could be further integrated into the awareness of pupils. 

 

Their opinions, together with the comments collected from the teachers involved 
in the project during the past 3 years of implementation, have been used to propose 
relevant recommendations for improving the education sector in Europe. 
The ult imate aim of this paper is to inf luence policy makers to improve current policies 
and strategies on CPD innovation, teaching critical thinking and preventing radicalism 
in schools, making them more relevant to today' s classrooms and school 
environments. 
 
This policy recommendations paper aims to inf luence policy makers and other school 
education stakeholders on the following issues: 

 

• CPD innovation 
• Critical thinking teaching 
• Radicalism prevention in school 

 

Therefore, improving current policies and strategies making them more relevant to 
today’ s classroom and school environments. 

 
The paper is developed based on: 

 

 PRACTICE COMPARATIVE RESEARCH REPORT. Based on a Desk- based research & 
a Primary Research through interviews and focus group with teachers, education 
professionals and stakeholders about the context, policy and practices about CPD, 
critical thinking teaching and Radicalisation prevention in the school sector in 
Italy, Austria, Denmark, Germany, Greece and UK. 
 

 the results of PRACTICE RADICALISATION PREVENTION programme’s 
implementation. An Open Educational Resource (OER) with innovative tools for 
secondary school teachers and educational support staff to work effectively with 
students on critical thinking and radicalism prevention. 

 And the GUIDELINES FOR TEACHERS. A useful tool for a correct use of the 
Radicalisation Prevention Programme in classroom, providing background, 
information and advice on how to manage and deal with issues of radicalisation 
in the school setting. 

The recommendations focus on EU and national contexts. It wil l also strengthen 
PRACTICE visibi lity and consequently its uptake beyond project l ifetime. 

 
PRACTICE policy recommendation paper includes European sectios, regional and   
national sections to maximise its impact. 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

RECOMMENDATIONS 
 

AT EUROPEAN LEVEL 



 

 
 

 
 
 
  

  
 
 

 
 
 

POLICY RECOMMENDATIONS FOR INTEGRATING 
AND APPLYING EXISTING SIMILAR APPROACHES 

 
 
 
 
 

The EU already supports projects with different approaches, methods and target 
groups (students, teachers, social workers, trainers,...) in the context of radicalization 
prevention, which also includes supporting networks to see different approaches and 
implementation methods and to develop and share good practices. 

 

KA1 courses are already existing structures for different CPD approaches that can be 
used by teachers (which has some challenges for teachers on a  case  by  case  basis,  such 
as f inding these opportunit ies, having the time to use them or getting f inancial support). 

 

The EU can only make suggestions to other countries on how to empower teachers - 
ultimately each country has its own limitations in terms of integrating or implementing 
new approaches, leading to the conclusion that teacher support  (broadly speaking) needs 
to be as attractive as possible to teachers and relevant stakeholders to be used. 

 

The way teachers become teachers also needs to be inf luenced/improved in order to use 
future skills, methods and concepts. The aim would be a project focusing on teacher 
training at European level. 

 

The needs of teachers must be perceived by policy makers or be taken into account much 
more in order to improve the promotion of education in general. Education- related 
policy posit ions should be headed by education professionals. 

 

The  main  actors:  universit ies,  schools  and  pol it ics  must/ should  be  more  networked  in 
order to strengthen and improve education and teaching together - whereby it should 
not be forgotten that success processes, especially in education, can  only  be perceived 
over a long period of time. 

 

It is urgent to promote and speed up the development process of integrating especially 
critical thinking as a well-defined and concrete pedagogical-didactic discipline into all 
subjects, thus to ensure that the overall aims of promoting critical thinking in the 
school´s   Purpose   Clause   is   transferred   and   further   implemented   in   the   concrete 
curriculum learning objectives. 

 

It would be important to increase societal and schooling research in terms of the 
structural stratif ication in society and its negative influence on school, as reflected through 
a. o. an increasing number of young people in adolescent psychiatry, in dropping out of 
education and ultimately in some young people turning their backs on society because 
they do not experience a solid sense of belonging and engagement. 



POLICY RECOMMENDATIONS FOR 
INTEGRATION AND APPLICATION O F  N E W  

A P P R O A C H E S  IN SCHOOLS 
 
 
 
 
 
 

There is a need for a change of perspective so that teachers can become leaders 
and integrate this leadership into their teaching style.  However, in order to be 
considered good pract ice, it needs to be sustainable and for a significant length 
of t ime. 

Addit ional subjects that focus more on behaviour and social cooperation can be 
integrated into the regular curricula, especially with regard to development in society. 

 

Stakeholders should be more polit ically involved within education using a bottom up 
approach.  Stakeholders need to understand the needs within education, understand 
the environment and be famil iar with approaches to address radicalisation prevention 
within schools. 

 

Teachers should be supported by social workers and specially trained pedagogical 
staff on a regular basis, not only in the moment of need. 

 

During the teacher training process, new approaches should be integrated early on, 
and should include the involvement of already experienced teachers for promoting 
also the peer-to-peer practice and tutoring approach. 

Political-strategic decision-makers and stakeholders in their planning should focus on the 
need and requirements for a structural and long-term approach in terms of both the 
legislative level and the everyday practical school . This approach should be pointing to the 
need for a strong democratic and equal “School Ethos”, based on strong and visible values 
and action guidelines.   
This would be an overall and main polit ical-strategic recommendation, because it 
emphasizes the importance of schools to demonstrate throughout their total 
pedagogical-didactic and social practice the basic values of mutual appreciation, 
equality, anti- discrimination and respect for diversity among teachers and students. 

 
 

School authorit ies on both national, regional and local levels should help to provide 
local school management with guidelines for the establishment of this  strong “school 
ethos” in terms of clear value programmes and ground rules their implementation in 
daily school life. 

 

Schools to be seen as part of a preventory  “food chain” that includes social 
authorit ies, police - and perhaps even some  methodological cooperation with security 
authorit ies. Intersectional and interdiscipl inary collaboration and coordination of the 
prevention efforts is already established in some European countries, thus providing 
long- term experiences. This approach should be encouraged and spread. 



 
 
 
 
 
 
 
 
 

 



 

SUPPORT, COMMITMENT AND INTEREST 
 
 
 
 
 
 
 
 
 

The level of awareness that new or different approaches are actually available is a key 
element to be boosted: the way to  promote them needs to  be  stronger -  which does 
not mean only using social  media  as  a  platform,  as  these  platforms  focus  on  
the  social  element    ( interesting for students) and not on the quality of education. 

 

Particularly, the “ teacher teach teacher concept” needs to be boosted, since good 
practices tried by teachers increase the interest of other teachers, thus more easily 
supporting the level of sharing.  

 

Most innovative CPD approaches need a qualif ication or accreditation to become 
accessible and appealing to  teachers: at least a qualif ication certif icate at European 
level is fundamental in this sense (close cooperation with Cedefop would be needed or 
integration of EQF - European Qualif ications Framework). 

 

European network for teachers - the possibil ity of exchanging good practice between 
teachers needs to be encouraged ( language barrier can be relevant and has to be 
addressed). 

 

A close intersection between general methodologies for  teaching critical thinking and 
democratic values and practices on the one hand  -  and  didactic  exercises adapted to 
students´ prerequisites and need on the other hand needs to be assured to promote 
and improve a continued link between the two learning levels of teachers training and 
students practices.  

 

Teachers´Education and CPD for teachers should be improved in terms of qualifying 
critical thinking in the teaching-learning activit ies by integrating critical thinking in the 
subject of democratic education within the formal Teacher´s Education system. 

 

The meaning and practical implementation  of  critical thinking as pedagogical discipline 
has to be concretized and qualif ied by differentiating both in Teachers´Education and 
CPD the various historical tradit ions for critical thinking and consequently the 
implementation in a  pedagogical practice in  school. Just to mention crit ical thinking as 
a general competence is not enough! 

 

The general notion of democratic education should be put into crit ical perspective in 
both Teachers Education and CPD for teachers, thus to  make teachers aware of  pitfal ls, 
where the formal equality in the classroom may, in fact, often be undermined by informal 
prevail ing hierarchies among the students. 



 
 
 
 
 
 
 
 
 
 
 
 
 
 

Teachers should be empowered and to   strengthen  
students'  general  educational   (formation) process, to 
introduce them to the fundamental meaning of the pluralist ic 
democracy and to clarify them how language use, norms and 
exclusive behavior towards minority groups can appear even 
in cases where it has not been intended. 

 

CPD should equip and qualify teachers to strengthen the 
awareness and sensit ivity towards students' vulnerabil ity, 
lack of well-being and potential attraction towards 
radicalized and extremist environments as a possible 
consequence. This CPD involves a sensitive understanding 
among teachers to sense students’ vulnerabil ity without 
stigmatizing external signs of radicalization. It also involves 
a strong and permanent collaboration across the school and 
other social-psychological bodies in the local community as 
well as a collaborative contact to parents and other safe 
relations in the student' s close community. 

 
In continuation of this, teachers must also be trained in 
methods to process their own anxiety towards the handling 
of sensitive and controversial topics in the classroom. 

 
Alongiside, the CPD offers especially within the area of digital  
and  online-based media and sources that  many  students 
are  familiar with and fascinated by, should be enhanced and 
improved. These sources constitute perhaps the strongest 
and technically most advanced channel of radicalization 
today. There is a pronounced need to introduce and train 
teachers via CPD in both the concepts and concrete materials 
for young people's fascination that the virtual and digital " 
parallel world" represents. 

 

Finally, CPD should encourage and facilitate to collaborate 
with parents in appreciative manners, thus to ensure positive 
all iances to support especially vulnerable students in a 
coordinated and holist ic effort which may also include other 
social agencies.  



STUDENT AWARENESS AND SUPPORT 
 
 
 
 
 
 

The way new concepts and approaches ( generally speaking) are integrated into school 
practice must be attractive to students and raise their awareness, which aims at the fact 
that state of the art activit ies ( technical and methodological) are needed. 

 

The issue of radicalisation is still a sensit ive one, indicating that students need a safe space 
for it and an environment less focused on l imitation and more on  openness, without being 
judged by the system or others. 

 

School subjects are mostly a closed structure and the interdisciplinary perspective is 
usually not encouraged, which can be "broken up" by a competence-based learning 
approach - but this should also be part of teacher training. 

 

Smaller classes for students would increase the possibil it ies to create a more open and safe 
environment for students to address sensit ive issues and reach a wider range of students 
who really understand and attach importance to these issues. 

 

Schools should be provided with a pract ical  framework  for  improving  students´  
possibil it ies  of individually having their sayings and taking actively part in  discussions  in  
a collaborative and equal community without any risk of being excluded or marginalized 
in the classroom. This should the ensured on all school grades as part of  the School Ethos. 
This is recommended as the basic prerequisites of students to practice critical thinking. 

 

Teaching-learning structures should be established for students to cont inuously train both 
attitudes and practical behaviour in terms of democratic thinking, equal cit izenship and 
respect of diversity. This should be done through long-term pedagogical-didactic training. 

 

Students should be supported to truly understand the depth and signif icance of the basic 
concepts of democratic communities, equal  cit izenship and  respect for  diversity  as well 
as anti-discrimination etc. Through the continuous reflection and training, students must 
reach beyond the purely theoretical and conceptual understanding and arrive at 
experiencing the practical signif icance of these basic concepts for their own learning 
processes as well as their general lives as fellow cit izens in  a  democratic society. At this 
scope, the development and implementation of dialogical methods and tools for democratic 
education and crit ical thinking should integrated in a framework of continuous learning 
processes. 

 
 

The civil society should be involved in educational settings, thus to introduce students to 
the wide range of civic activit ies for the common good and help students to recognize the 
variety of competences which form the active cit izenship, for instance represented by the 
increasing interest and engagement in the world goals. 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

There are signif icant differences between European 
countries in terms of national / regional/ local efforts 
towards violent radicalization and extremism/ 
Schools should not be seen as  independent entit ies  
in  the overall prevention effort, they should rather 
be seen as part of a prevention “ food chain” that 
includes social authorit ies, police  and 
methodological cooperation with security      authorit ies. 
Intersectional and interdisciplinary collaboration and 
coordination of the prevention efforts is widely 
established in some countries, but not in other 
countries. 

 
 
 

To establish a planning on both the overall polit ical- 
strategic level of education and on local school level 
thus to ensure that long-term prevention strategies 
are  based  on  the  general experience that  stand- 
alone and delimited non- formal learning activit ies 
"outside the curriculum" do not in the long run have 
the desired prevention effect and sustainabil ity. In 
future efforts differences in  both formal, informal and 
non-formal education systems in the respective 
countries will have to be taken into account. An 
important reason for this distinction is that the 
transversal, holistic and cooperative approach to 
prevention will also lead to some methodological 
elements being integrated into the formal education 
systems to a much greater degree than is apparently 
the case today. 
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RECOMMENDATIONS 
 
 

AT NATIONAL LEVEL 



UK 
 
 

EXISTING SIMILAR APPROACHES 

In the UK there is the Governments Prevent Strategy which identifies “ priority” areas across 
the country and funds a Prevent Team. Included in this team is  a  Prevent Education Officer 
whose role it is to work with schools and to educate pupils, teachers, School Governors etc. 
around the whole Prevent agenda. Specialist Organisations are commissioned to carry out 
this work and part of it is aimed at equipping teachers with the “ tools” and confidence to 
have those diff icult conversations with pupils and respond to potential extremism and 
radicalist ion signs. 

 
At both Key Stage 3 and GCSE ( General Certificate of Secondary Education) there is  Cit izenship 
as a  subject, sometimes it is combined with PHSE. This would need beefing- up to include 
PRACTICE approaches. Sadly, not all UK schools have RE as a compulsory part of their 
curricula, again this is a subject that could incorporate elements  of PRACTICE 
methodology. It is so important that an in- depth understanding of world religions, and 
particularly Islam, while promoting the common values and themes that binds all world 
religions, which respects the sanctity of life and peaceful co- existence is implemented. 
This would be invaluable learning experience for all students.  
Sadly, and frustratingly, subjects like these are diminished by the drive for academic 
excellence and the performance criteria of improving summative grades data. What the 
result has become is a narrowing of learning experience and the curriculum, to meet the 
expediencies of teaching to the test or exam success. 

 
 

INTEGRATION AND APPLICATION IN SCHOOLS 
This needs to be done properly it cant just be  a  tick box exercise. Our teachers are already 
inundated and expected to be so much more than educators – social workers, counselors 
for example. So whilst the teachers need to be given the tools, the also need the time and 
that’ s why in addition to  them having the conversations in  the classroom the teachers 
need those specialist organisations to come in and help. The education also needs to 
continue outside in youth centres. 

 
Major changes can only come with polit ical will and  government  investment.  The Ministry 
of Education must set a proactive tone and act as sounding board to engender awareness 
and co- ordinate an educational policy that embraces PRACTICE as a central concern for all 
stakeholders in education. 

 
Crit ical Thinking should be  a  core skill across the curriculum in  all subjects and should be 
a central tenet in pedagogy and the training/ qualif ication of teachers. Some schools 
already embrace voluntary work and study with Amnesty International, UN school 
membership with debating, UNESCO and  other voluntary global organizations, which in an 
extra- curricular dimension widens the sphere of awareness of students about what is 
happening in the world around them. More importantly it engages them in  actively helping 
and contributing towards supporting humanitarian values. 

 
Conflict resolution and problem- solving skills again need to be  highlighted  and promoted 
in school’ s pastoral practices within Year groups, led by pastoral teams of FTs with Ho Ys 
and SMT with dedicated Year assemblies. Open Days dedicated to  this approach where 
parental awareness and support can  be  enlisted is  also paramount to the success of this 
init iat ive ; parents are a very influential group of stakeholders . 

 
In  short, PRACTICE should urgently inform all schools’ curricula, with good teaching being 
transparently shared and disseminated throughout the education system if it is to make a 
difference. It must become a flesh and blood part of all students’ experiential learning. 
Headteachers at all levels, both Primary, Secondary and Sixth Form Colleges, must 
empower and inspire their teams to achieve this. 

https://en.wikipedia.org/wiki/General_Certificate_of_Secondary_Education


TEACHER SUPPORT, COMMITMENT AND INTEREST 

The teachers need to be given the time. They need to know it is acknowledged how 
important their role is, how demanding it is and how much is already put on them. They 
need the support from their school as they cant do it  on  their own ( and there is  often kick 
back from parents) and they absolutely need the right tools – whether this is in the form of 
exercises or by having professional specialist organisations come in to work with and teach 
the teachers. 

 
Teachers want to be effective and successful in ensuring the learning outcomes and 
achievements of their students - they also want them to learn in a safe and protected 
environment. This professional enthusiasm and ethos must be uti lized and  given increased 
momentum, with added investment and innovative direction with CPD for practicing 
teachers on delivering a more critical thinking learning experience for their classes in their 
subjects. Problem solving, collaboration, research, heuristic, and experiential learning 
should already be a part of effective teaching, with formative and diagnostic profi ling of 
students’ improvements in attainment. PRACTICE would allow the emphasis to be 
reconfigured across the delivery of curriculum and pastoral care policies. 

 
Induction for newly qualif ied teachers (NQTs) need to have key elements of PRACTICE 
incorporated into their teacher training, so that a new generation of teachers are already 
equipped to meet the challenges of radicalisat ion within school, and the external forces 
already at work which can inf luence their students. The whole educational community 
has a shared objective and desire for our young people to become independent thinking, 
tolerant and compassionate future global cit izens. PRACTICE should be at the heart of that. 

 
 

STUDENT AWARENESS AND SUPPORT 
 

I f the approach can be incorporated into the curriculum all the better –  use the subject of 
extremism and radicalistion in lessons e. g. debates in English  Language,  examples  of written  
pieces  to  analyse  in  English  Literature,  how  rel igion  pays  a  part  in  R. E.  Create “ safe 
spaces” for students to speak so they feel able to  speak  out  and  be  truthful , don’ t crit ise 
students views discuss them and allow others to d the same – you cannot tackle radicalisation if 
its hidden below the surface and never spoken about. 

 
There must be stronger links and integration between the outside world and inner world 
of school life and learning. Too often education has become a mantra for material or 
career success by being the ‘ door’ or ‘ passport’ that can provide access to this. Now that there 
are immediate and palpable threats to the future safety of our chi ldren, the emphasis   
must   shift   to   be   inclusive   of   global   concerns:   terrorist   radicalization   and global 
climate change. 

 
PRACTICE offers a different and refreshingly relevant way in which students now need to 
become not just ref lective learners about their own skills, but about what are the practical 
applications and values of what their education is for. They are all a part of a living, 
interactive and inter- dependent community, both in and out of school, with a need to 
understand what their responsibil it ies and roles are as future citizens in a multi- cultural 
society and a shrinking, fragile but precious global world. 

 
The International Baccalaureate® (IB) learner profile describes a broad range of human 
capacities and responsibil it ies that go beyond academic success. is a good, proactive model 
and a useful place to start, where students realise that their learning is a shared experience 
that insists on their active contributions, involvement, and responsibil it ies their own 
communities. Perhaps covid, a global infection, can ironically give us opportunit ies for 
much overdue changes within our education systems that addresses the more profound 
real- world challenges will affect our young people. Most importantly of all, the students 
themselves have now been forced to re- evaluate what is  most valuable in their lives, and 
what threats will face them in the future. This should make for a more fertile seeding for 
the growth and fostering of an education culture that can combat threats such as terrorist 
radicalization by adopting the PRACTICE init iat ives in their school communities.  

https://www.gov.uk/government/publications/induction-for-newly-qualified-teachers-nqts


GREECE 
 
 
 

EXISTING SIMILAR APPROACHES 
 

In Greece there are no similar approaches, there is a lot of use of school mediation, 
psychologist and teachers as school life counsellors and teachers responsible for the 
prevention and tackling of bullying. 

 
There is a  focus on crit ical thinking in the analytical syllabus, but there should also be as 
a separate lesson, as well as in school texts taught in the context of language lessons. 

 
Education in Greece is compulsory for all children between the ages of 4 and 15 . The 
education system is  divided into Early Education and Care for children up  to  the age of 6; 
Primary Education for schoolchildren between the ages of 6 and 12 , Secondary Education 
for teenagers between the ages of 12 and 18, Higher Education for those wishing to  attend 
university courses, and, finally, Lifelong Learning, which caters for adult students of all 
ages. 

 
By law, all students graduating from primary education enroll and attend courses in a Junior 
High School. There are several types of Junior High Schools in Greece. Most students attend 
the Junior High School they are assigned to, which is usually located in their neighborhood. 
There are other alternatives, though, like being admitted to an Experimental Junior High 
School through a lottery system, or attending a Model Junior High School, after taking a 
nation- wide entrance exam. Students who have a special interest in painting, drama, 
dancing or music may attend a Junior High School that specializes in the field. There are 
also Junior High Schools which address students from a multicultural background, as well 
as students with special needs. Most Junior High Schools operate from 8am to 2 pm, but 
there are also evening schools that operate from 7 pm till 10pm for students – mainly adults 
– who work during daytime. A variety of subjects are taught in Junior High Schools, including 
Modern and Ancient  Greek Language, Maths, Physics, Chemistry, Geography, History, 
Physical Education, Religious Studies, Music and Art, while special emphasis is given to 
foreign language learning, as students  are  taught  both  English  and  another  European  
language  of  their  choice ( students tend to choose between French and  German). Students 
take  exams some  of these subjects at the end of each school year. 

 
Although upper level Secondary Education is not compulsory in Greece, most students 
attend High School. At this level, students may opt to attend a General High School, an 
Experimental General High School or a Model General High School ( mainly for graduates of 
Experimental and Model Junior High Schools respectively), or any High School specializing 
in music or the arts. Students from foreign countries can enroll in a Multicultural High 
School, while there are Special Vocational Education & Training Institutes for students 
with special needs. Students may also pursue vocational training in Vocational High 
Schools, or, once they are 16, they may enroll in a Vocational Evening High School and 
graduate after 4 years of study. In  addition, there are Vocational Training  Schools;  in  
these  schools ,  as  well  as  in  al l  Vocational  High  Schools  students attend general 
education courses combined with  workplace courses. At  the  final stage of their studies, 
a student may work as an apprentice and gain valuable work experience. As of September 
2021 , there are also Model Vocational High Schools. 

 
Greek High Schools offer a combination of General Education courses and Advanced 
Placement courses. Students who wish to pursue studies in Higher Education take 
Panhellenic exams in a  specific number of  Advanced Placement courses which fall into one  
of  the  following  categories:  Humanities ,  Science  and  Medical  Studies ,  Finance  and 
Computer Science Studies. This is considered to be a tough and highly competit ive exam 
process that students go through in order to ensure education at a higher level. 



INTEGRATION AND APPLICATION IN SCHOOLS 
 
 

Integration should be done in cooperation with other schools, universit ies, organisations 
and institutions at national and European level, by establishing connections and 
involvement with relevant companies and organisations. The provision of training and 
seminars for school professionals organised by experts and the constant support of 
radicalisation issues are always essential. The key is cooperation with people who are 
experts and trained in dealing with problems arising from the learning process and children'  
s behaviour. In addition, support should be provided for this approach to be integrated in 
cooperation with problem- solving organisations. 

 
 
 
 

TEACHER SUPPORT, COMMITMENT AND INTEREST 
 
 

The most effective tool would be training and seminars, with the provision of support, 
supervision, counsell ing, offered by organisations with expertise in the  field,  and through 
the provision of motives and opportunit ies for professional improvement. 

 
There should be provision of information and co- operation between schools and 
organisations, and this should be done through the systematic training, through 
experiential learning. 

Compulsory hours of civic and cit izenship education should be reinforced through more 
guided and targeted co- planning of interventions at school and classroom level, by 
charging credits for participation in seminars and webinars on  the subject and through the 
participation of recognised experts in the field, with the support of external staff during 
the development of non- formal educational activit ies and by introducing " action research" 
approaches, integrating them into the educational framework, i. e. participatory methods 
of co- construction of interventions and educational pathways, contextualising them to the 
specif icity of the context, the school, the class and the individuals. Support for teachers is 
non- existent and it would therefore be necessary to ensure the presence of staff ( 
psychologists, experts, staff members of civil society organisations), as well as to activate 
media and digital education/ digital l iteracy courses for teachers, in order to provide them 
with the necessary tools to fully understand the languages, communication methods and 
codes of the pupils. 

 
 
 
 

STUDENT AWARENESS AND SUPPORT 

It should be through activit ies and programmes such as analytical ( educational 
curriculum), structured and organised projects, aiming also at the operational qualif ication 
of the school and should be adopted as school policy. 

 
Allowing greater teaching flexibility for intersectional and additional activit ies to 
traditional teaching subjects through an annual multidisciplinary programme covering 
not only theoretical aspects but l inking the experience to their curricular activities would 
allow them to choose which activities fit well with their needs in terms of knowledge 
acquisit ion and personal skills enhancement. 

 
Collaboration between all is a fundamental aspect so the PRACTICE experience should 
include not only school staff but also exploit other environments such as sports clubs, 
voluntary organisations and other spaces in which students, as young members of the 
community, contribute to create their sense of belonging and personal identity, this 
includes collaboration with third party organisations in organising awareness raising events 
in their city. 



DENMARK 
 
 
 
 
 
 
 

EXISTING SIMILAR APPROACHES 
 

In Denmark, crit ical thinking and democratic education ( and formation) as 
educationaldisciplines   are   intr insic   parts   of   the   school´s   general   Purpose   Clause 
( primary and lower secondary levels). Consequently, for many years, a wide range of 
pedagogical- didactic teaching- and learning materials were developed and a. o. announced 
on a special learning portal established by the Ministry of Children and Education to promote 
especially education in critical and democratic thinking, thereby supporting the intentions 
in the Purpose Clause. 

 
As an important part of the ministerial and public materials, the National Center for the 
Prevention of Extremism publishes ongoing studies and reports focusing on various aspects 
of prevention work. In recent years, there has been a particular focus on knowledge sharing 
and concrete materials about the digital challenges and online radicalisation. The National 
Center has a. o. in close collaboration with the Danish Intell igence Service and the Media 
Council for Children and  Youth  published  an extensive pedagogical material on the Internet' 
s special challenges. The  material  is suitable for both students and teachers ( cf Teacher´s 
Handbook). 

 
Consequently, inclusion and also general prevention perspective has have been well- 
known topics in the Danish school for many years, being practiced through independent, 
interdisciplinary project assignments as well as collaborative, interdisciplinary teaching 
teams etc at both the youngest and oldest grade levels. 

 
For the time being, critical thinking is being integrated into the concrete learning objectives 
for the curriculum subjects. This process is ongoing and yet not implemented in the 
curricula of all subjects. 

 
Most schools would nowadays have provided a local value programme, where concrete 
values of well- being, trust, security, integrity, responsibil i ty, equality, diversity, etc. are 
included as values in an overall democratic education, concerning both teachers and 
students – and directly and indirectly also their parents in collaboration with the school. 

 
Many schools today will be characterized by a holist ic and  constructivist  view  of learning, 
meaning that the school must promote learning and development processes based on the 
whole human being, ie the children' s unity of personal, professional and social 
competences. Thus, the learning vision and development process  aims  to integrate 
knowledge input, interaction, ref lection and feedback  in  the  practical teaching, thus to 
make students aware of their responsibil ity for own learning process. 

 
However, at the same time stakeholders pointed to major studies, proclaiming that in terms 
of knowledge about democracy and cit izenship, Danish students are in first place 
- however, terms of  action, they are lagging behind. This indicates that there is  still a lack 
of a clear bridge between the theoretical / knowledge- based and the practical / action- 
oriented teaching and training in the school. 



INTEGRATION AND APPLICATION IN SCHOOLS 
 
 

One major learning point from general studies ( for instance in RAN) is that schools 
represent the general prevention level in a total system of preventive, anticipatory and 
interventive levels against radicalization processes towards violent extremism. One general 
conclusion is that political- strategic decision- makers and stakeholders in their planning 
should focus on the need and requirements for a structural and long- term approach in 
terms of both the legislative level and the everyday practical school level. This approach 
has also been promoted in the PRACTICE project when pointing ( see Teacher´s  Handbook)  
to  the  need  for  a  strong  democratic  and  equality  promoting “ School Ethos”, based on 
strong and visible values and action guidelines. for democratic thinking and practice. should 
be an overall and main polit ical- strategic recommendation, because it emphasizes the 
importance of schools to demonstrate throughout their total pedagogical- didactic and 
social practice the basic  values  of mutual appreciation, equality, anti- discrimination and 
respect for diversity among teachers and students. 

 
One  important part of  such strategic and  practical guidelines would be  the  need to build 
structures that can ensure long- term methodological prevention efforts, where the 
teaching/ training in democratic values and practices are integrated into the ongoing 
education in both schools and other youth contexts ( clubs, sports activities etc). This to 
use and promote the general experience from years of  prevention efforts that stand- alone 
and delimited non- formal learning activities " outside the curriculum" do not in the long 
run have the desired prevention effect and sustainabil ity in terms of social izing students 
to the basic democratic values of an equal cit izenship. 

 
 
 

TEACHERS SUPPORT, COMMITMENT AND INTEREST 

The theoretical- methodological focus of the PRACTICE project has been that crit ical 
thinking is  an  effective way to  prevent violent radicalization and extremism among young 
people. However, a key finding in the PRACTICE project is that critical thinking must be 
understood in the various historical and pedagogical contexts in which it was developed 
from antiquity to the present day. Critical thinking is not a universal concept, but a 
historically conditioned concept, and these are considerations that should be included in 
the future use of crit ical thinking in both educational and  preventive activit ies. 

 
The PRACTICE project indicated that there are, in fact, a wide range of pedagogical-  
didactic materials promoting democratic and equality based values throughout Europe – be 
it in terms of non- formal or formal teaching/ learning activit ies. However, the innovative 
aspect of the PRACTICE project would be the explicite  bridge  building between a learning 
level for professionals and a learning level for students. 

 
 
 

STUDENT AWARENESS AND SUPPORT 
 
 

In the Danish school system – alongside the progressive and independence- promoting 
pedagogical approaches – a reform from 2013 expanded and sharpened its focus on goal 
and result management in schools. This is possibly a general trend in European school 
systems. From stakeholders, however, there is a clear message that the school should 
balance more evenly between results focus on process focus in students learning processes,  
where,  a. o. newer  pedagogical- dialogical  approaches  such  as  learning  to " disagreement 
communities" help strengthen students' critical sense and abil ity to both listen and argue 
in a safe and mutual supportive learning environment. 



ITALY 
 
 
 

EXISTING SIMILAR APPROACHES 
 
 

There are supplementary projects funded by the MIUR ( Ministry of Education), other 
ministerial departments or private foundations that allow the introduction of curricular and 
extracurricular activit ies and related staff to explore issues addressed by PRACTICE in 
classroom. Similarly, there are official courses organized by  MIUR for teachers’ CPD but 
they often appear to be not up- to- date and more related to specif ic issues such as bullying 
and cyber- bullying, instead of addressing the broader concept of radicalization and 
violence prevention. 

 
In 2019, the teaching of civic education in schools was reintroduced, in a cross- curricular 
manner    across    several    subjects,    addressing    three    key    issues :    the    constitution; 
sustainable   development;   digital   cit izenship.   These   topics   can   contribute   to   early 
prevention of radicalization but are not sufficient from the point of view of structural 
interventions to prevent violent extremisms. 

 
In general, the guidelines for the educational curriculum indicate as key competences to 
be  acquired at  the end of  the scholar cycle, the social and civic competences and cultural 
awareness and expression, useful for promoting intercultural education and countering 
radicalization. Beside the ministerial indications, there are  several educational 
interventions at local and national level, managed by third sector organizations and NGOs 
that intervene, in school and non- school settings, to contribute to the prevention of 
radicalization at different levels. 

 
In   Italy ,   schools   have   a   high   degree   of   autonomy:   they   define   curricula ,   widen   the 
educational offer, organise teaching ( school time and  groups  of  pupils).  Every  three years, 
schools draw up their  own  ' three- year  educational offer  plan'  ( Piano  triennale dell ' offerta 
formativa - PTOF). Therefore, school autonomy and teachers' competences determine the 
actual incidence and impact of these interventions. 

 
Unfortunately, opportunit ies within institutions are not activated in a homogeneous way 
and with the same quality of implementation. The polit ical vision of school leaders, the 
different contexts of intervention, teachers' training and sensit ivity to these issues and the 
contextual conditions determine different approaches. Moreover, such interventions do 
not always involve the whole school population, but selected class groups and more 
motivated teachers. 

 
Furthermore, this “ patchwork” approach, it is often seen as an  “ external” and additional duty 
to be done, without any specif ic obligation but taking time away  from  the mandatory 
program and tasks to be done daily by teachers and students. This situation creates 
diff icult ies and resistances in integrating any new intervention into the educational offer, 
since such a perspective is not really embedded in the schools’ approach. 

 
In general, the legislat ive and political approach to the phenomenon of radicalization in 
Italy is focused on the j ihadist radicalization and on a security and repressive approach, which 
can lead to a risk of a counterproductive effect, meaning of exacerbating the feelings of 
insecurity, polarization, stereotypes and fears against certain groups, like Muslims. 
Instead, to focus on all the forms of  extremism leading to  violence with a holist ic approach, 
would avoid unnecessary discrimination and would consider the evidence that 
radicalization’ s risk factors, as well as protective ones, are largely independent of 
ideological matrix, while they are more commonly related to  the search for identity of 
young adolescents and adults, as well as with societal, contextual, economical and other 
form of inequalit ies and disadvantages. 



 
 
 
 

INTEGRATION AND APPLICATION IN SCHOOLS 
 

The concepts and themes of prevention of radicalisation and violence need to be introduced 
into ministerial guidelines, promoting the implementation of widespread interventions in 
schools, targeting teachers and staff, but also pupils, in  a  systematic and organic way at 
national level, in addit ion to a systemic approach that can involve teachers, pupils and  
their families with differentiated and  complementary actions to raise awareness of their 
role as cit izens for a healthy social conviction. 

 
A national strategic plan for the prevention of radicalisation processes should be envisaged 
that does not focus solely on j ihadism and religious radicalisation and avoids a " 
securitarian" and repressive approach, but rather focuses on prevention, new didactic 
approaches, awareness raising, work on inequality, educational poverty and justice, and 
introduce co- creative educational strategies, including teachers and pupils in their design, 
thus increasing motivation and awareness of interventions aimed at them, through their 
direct involvement. 

 
Avoiding haphazard approaches and ensuring continuity and sustainabil ity of 
interventions through long- term planning co- designed with various actors ( public and 
private, ministry, schools and civil society organisations) would be of great help while 
ensuring cross- subject  transversality,  multidisciplinarity  and  cooperative  learning among 
teachers, fostering col laboration and  shared teaching, including thematic areas to be 
deepened beyond individual teaching programmes, also through  co- teaching hours. 

 
Pedagogical guidelines, not only based on competences to be acquired, but especially 
focused on teaching methods, to be agreed and discussed within each school, on  the basis 
of common national guidelines, have to be indicated in order to provide unitary approaches 
and methods shared by  all  teachers, to  promote crit ical thinking skills, active cit izenship, 
democratic dialogue and pluralism in any subject,  as  teaching methods rather than " 
external" topics detached from daily didactics. 

 
Introduce structured moments to address controversial and topical issues in the classroom, 
making the classroom a resil ient community, a safe place where students can talk to the 
teacher as a mediator and approach reality in a conscious and critical way. 

 
For the integration of PRACTICE, the part of the Programme aimed at pupils should be 
incorporated   into   the   annual   work   plan   of   schools ;   training   sessions   with   teachers 
should be organised in a mixed way ( seminars + simulations of non- formal educational 
activit ies  for  pupils) ;   adapt  the  teachers'  part  of  the  Programme  to  the  requirements  of 
the SOFIA platform to make it available as a recognised course in the Italian CPD framework 
for teachers and sign a Memorandum of Understanding or other agreement with third party 
organisations to improve knowledge on radicalisation in schools, as this topic is not well 
known. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 



 
 
 
 
 

TEACHER SUPPORT, COMMITMENT AND INTEREST 

Promoting organic collaboration between schools and civil society organisations would 
mean bringing school to reality and supporting teachers in dealing with sensitive issues, 
encouraging cooperative learning and cooperat ion  between  teachers,  including thematic 
areas to be explored together beyond individual teaching programmes, also through co- 
presence hours. The official training offer proposed by  MIUR  should  be updated with more 
innovative topics, methods and languages closer to the learners, innovating the teacher 
training system, too theoretical and top- down in many occasions, introducing non- formal 
and participatory methods, calibrated to the context and the target. 

 
The recognition of training credits for teachers is very complicated and facil itating it 
through courses and interventions proposed by third sector organisations would be  a good 
solution, as well as proposing opportunit ies for the integration  of  formal assessment 
methods in non- formal training courses. Greater f lexibil ity in the implementation of 
teaching programmes should be ensured to more easily include curricular and extra- 
curricular activit ies related to current issues and support for teachers to carry out 
interventions with non- formal methodologies with which they are not very familiar, 
working with third sector staff. 

 
 
 
 

STUDENT AWARENESS AND SUPPORT 
 
 
 

Non- formal and collaborative teaching methods, group work and non- frontal approaches 
that  favour  the  exercise  of  cooperation  and  democratic  practice  should  be  promoted; 
educating in critical thinking, working on feelings of fear and frustration, which can lead to 
violence, educating in complexity, pluralism and promoting a critical approach to reality,  
news  and  data ;  encouraging  relational  dynamics  among  students  and  promoting debate, 
exchange and moderated confrontation on topical  issues,  including controversial ones, 
which can also be linked to specif ic subjects of study. 

 
It is  very important to  promote social experiences and exchanges with young people from 
different cultural backgrounds and to promote peer learning also through personal 
witnesses ,  stories  and  posit ive  role  models ;  to  work  on  emotional  education,  identity 
perception and identity construction, to prevent individual risk factors and to ensure the 
practical applicabil ity of the subjects taught through comparison with reality, with 
testimonies, stories, visits and practical exercises. Bringing teaching methods closer to the 
language and codes of pupils also through external init iatives and  third  sector experts is 
a good practice that could be implemented through school  credits  for curricular and 
extracurricular activit ies. 



GERMANY  
 
 
 
 

EXISTING SIMILAR APPROACHES 
 
 

Most approaches are more specific and target only teachers or pupils, but not in 
combination. Some schools have a social worker or addit ional school psychologists who 
work closely with teachers. Especially in the field of anti-radicalisation, more frequent use 
has been made so far of external consultants who have to be requested. There is a funding 
programme from the German Ministry to provide trainers who go to schools and work with 
pupils on radicalisation issues. 

 
Intercultural education is a cross- cutting theme that should be integrated into all subjects, 
but is mostly dealt with in  foreign language learning. All schools in  Germany are obliged 
to work with inclusive approaches. 

 
Media education usually starts in the 5 th grade, the contents are set differently in each 
school, some teachers work with their pupils on topics such as " fakenews", but not 
systematically.  

 
Often such topics, such as  those in  the PRACTICE programme, are included in  the agenda 
of extra- curricular activities with pupils or addressed in  project  days.  Teachers who want to 
learn about such topics can do so on a voluntary basis, but are not obliged to do so - there 
are hardly any offers. 

 
One of the novelties of the PDC approach is  that teachers receive several weeks of training 
to better address specific topics and gain addit ional qualif ications ( e. g. on bullying). 
Radicalisation per se is not usually part of the curriculum, although polit ical education is 
part of the curriculum in secondary schools. 

 
There are different labels for schools that have  made  an  extra  effort  in  political education, 
e. g. " Europa- Schule", " UNESCO- Projektschule", Schule ohne Rassismus  - Schule mit 
Courage", schools that want to have this label have to prove every year that they have 
made a special effort in certain forms of political education. 

 
There is an ongoing pilot project in six German schools to implement key persons in the 
school to prevent and fight radicalisation in schools ( cleaning and case management, 
primary and secondary prevention). 



 
 
 
 

INTEGRATION AND APPLICATION IN SCHOOLS 

In mainstream schools, implementation in certain subjects has to be off icial ly mandated by 
the Ministry of Education. Extra- curricular offers are the most effective way of integrating 
the new approaches in German schools, as they do not focus on specif ic subjects and allow 
for certain freedoms of implementation. Schools have the possibil i ty to contact external 
experts who can integrate the new approach or teach new aspects through short seminars. 
Inclusion, critical thinking and political education are already being integrated into German 
school classes in different ways to raise awareness among pupils. 

 
There are different possibil it ies for teachers to receive further training, although these 
offers always have to be accredited by the Ministry of Education and Cultural Affairs in 
order to be recognised as further training. This makes it diff icult to introduce new 
approaches to teacher education. Training offers for trainers, pedagogical staff, school 
psychologists and social workers would be possible with fewer bureaucratic obstacles. 

 
 
 
 

TEACHER SUPPORT, COMMITMENT AND INTEREST 

Material and concepts have to be customisable to achieve " bit- sized" modules, concepts 
that can be integrated in less than 45 minutes or  consist of  smaller units. As  the curricula 
are rather strict and the structure offers less room for the integration of extracurricular 
approaches in Germany, the Ministry of Education and Culture should be involved in the 
discussion to allow for more f lexibil ity.  

 
Teachers should be rewarded for these additional qualif ications, in  terms of  time, but also 
of qualif ication certif icates or  other forms of  qualif ication. The external perception of this 
should be promoted more strongly so that - from parents to stakeholders -  quality is also 
perceived. Teachers should be given incentives to  do  this addit ional work and to be trained 
in these kinds of issues. 

 
 
 

STUDENT AWARENESS AND SUPPORT 
 

Additional practical concepts need to be augmented with real- life experiences for students 
to bring some background knowledge of theory and greater understanding. Interaction 
between subjects can be more visible to make students think more crit ically and outside 
the box. 

 
PRACTICE activit ies could be integrated into extra- curricular activit ies that appeal to 
students, e. g. connecting learning about racism with an art project or connecting 
intercultural learning with  an  exchange programme. Ideally, PRATICE activities should be 
connected to pupils' real- life experiences, e. g. if bullying is  a  problem in  their class, they 
will be interested in this issue. 

 
Topics such as inclusion, intercultural education or democratic values should be 
experienced in school, they should be  an  integral part of  school life and not just taught in 
individual lessons from time to time, so that pupils will take on  the  spirit of  a diversity- 
friendly environment and critical thinking as a long- term perspective. 



AUSTRIA 
 
 
 
 
 
 
 
 
 

EXISTING SIMILAR APPROACHES 
 

There are different trainings organized by the Ministry of Education for teachers to 
acquire addit ional skills, the trainings cover diverse topics, among which is also 
intercultural dialogue and dealing with multiculturalism in the classroom, bullying, etc., 
however teachers can choose what trainings to attend, as there are no mandatory topics. 

 
There is no training addressing radicalization per se, however the topics related to 
marginalization and creating a safe environment in the classroom as tackled as a part of 
other trainings in an indirect manner. 

 
There are several trainings addressing bullying, focusing on interactive tools like Forum 
Theory method in which students can be more involved. 

 
During their studies language teachers are introduced to different methods and tools to 
make their classes more diverse and interactive, and our interviewees mentioned that 
the activit ies from PRACTICE programme are very similar to the ones they use for their 
language classes already. 

 
The teachers who are interested in  tackling the PRACTICE topics, would search and attend 
trainings related to these issues, and implement different tools in  their classrooms, 
however the issue remains with the teachers who do not want to go beyond the mainstream 
curriculum and incorporate new tools and topics in their classes. 

 
 
 
 
 

INTEGRATION AND APPLICATION IN SCHOOLS 
 

It should be mandatory to have similar programmes in schools or  extracurricular activit ies, 
focusing on multiculturalism, multi l ingualism, as there are visible problems in schools 
regarding inclusion, especially in the coming years, as the number of immigrant students 
in schools has increased, and schools are not prepared to cope with the change in the 
composit ion of students. 

 
The programme to some incentives for schools,  for  example,  just  as  there  are programmes 
for schools to brag about being " green", the same can be done with anti- bullying, anti- racism 
programmes. For example, steps can be taken to make the school a " conscious"/" violence- 
free" school, something schools aspire to, but come up  with  a catchy name, with positive 
words. 

 
More role play and situation games should be used, as they are engaging for pupils and 
allow them to think in situations and contexts outside their comfort zone. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 

TEACHER SUPPORT, COMMITMENT AND INTEREST 
 
 

Those who are already sensitive to these issues will take additional training, but those who 
are not, cannot be forced to take an  interest. These trainings and programmes should in 
turn be made compulsory and linked to a  special certif ication, and in turn include more 
incentives for teachers, such as bonuses and prizes. 

 
Wording   is   important :   having   posit ive/ attractive   words   in   the   t it le   can   be   more 
attractive. The word  " radicalisation" puts  people off,  as  the  first thing that  comes to mind 
is terrorism and extremism, so having a positive point of view is  what attracts people to 
participate in the programme. 

 
Involving all school staff can create a sense of community and togetherness which can 
be an additional incent ive for people to partic ipate - it can be a ' school policy' to which 
everyone contributes and belongs. 

 
 
 
 
 

STUDENT AWARENESS AND SUPPORT 
 
 

It  would  be  good  to  involve  students  in  the  conversation:  ask  them  and  give  them  the 
opportunity to say what topics they are interested in, what they would like to address, what 
questions they have. 

 
Having student leaders who are trained in different topics and multiply the knowledge 
within the class can be a very positive thing, e. g. once a week student leaders can do an activity 
with the class, or organise some events related to the topics for their peers. 

 
Peer  learning  should  be  encouraged:  support  students  to  learn  from  each  other  and 
discuss, e. g. by organising once a month a debate or a  round table where students can choose 
a topic or an issue that arises in their schools and try to find a solution for it. 

 
Bullying was mostly mentioned as an important problem that occurs in all schools, so using 
it as a  framework within which other problems can also be related and addressed can be 
more attractive for teachers and pupils. 
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